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Introduction 
 
The focus of Indicator 5 on the Connecticut State Performance Plan (SPP) is placement of 
students in separate schools.  Noteworthy, placement of a student in another public school is 
not, by state definition, considered a separate school.  Despite the myriad efforts of district 
personnel and retained consultants to maintain students in the district, we continue to place 
students in alternative programs as necessary.  That said the Connecticut State Department of 
Education (CSDE) determined that over a four year period, Tolland’s out of district placements 
increased from a low of 5.2% in 2008-9, 5.9% in 2009-10, 7.9% in 2010-11 to a high of 10% in 
2011-12.  October 1st of each year is considered the district snapshot date.  The total district 
special education numbers for the same timeframe are as follows: 2008-9 = 361, 2009-10 = 
359, 2010-11 = 338 and 2011-12 = 334.  During the last two years of this four year period, the 
special education student count was lower than the prior two years.  Therefore, any increase in 
the out of district placement numbers would reflect a greater percentage increase to the district 
profile.  Still, the CSDE Bureau of Special Education determined that the district would 
participate in a Focused Monitoring process to understand the root causes of the increase in out 
of district placements with the eventual goal being a district program improvement plan aimed at 
decreasing separate school placements.  Parents were notified of this process through the 
district’s website.  
 
In November 2012, this director was required to create a data wall articulating information about 
separate school placement decisions prior to the actual focused monitoring assignment.  The 
data wall focus was about all the resources expended prior to an outside placement decision.  
Next, from January through March 2013, the CSDE sent a team of consultants to meet with 
district personnel regarding special education practices in an effort to fully understand how 
students identified with special needs are serviced in the district.  During the January meeting, 
the CSDE team met with a representative group of certified professionals to discuss such topics 
as educational benefit and the Individual Education Process (IEP) process as well as the 
specific reasons for our students being placed in separate educational programs.  The latter 
topic involved many of the interventions attempted prior to outside placement leaving the CSDE 
team with much to discuss in their own follow-up meeting.  In March, their visit included 
classroom observations, and extensive certified and non-certified personnel and high school 
student interviews across the district.  In addition, the parents of outplaced students were 
surveyed by phone. 
 
In April the CSDE team notified Tolland Public Schools that the formal Focused Monitoring team 
process would conclude because it was determined that “while TPS (Tolland Public Schools’) 
data of concern related to out-of-district placements is greater than the state recommended cap 
of 6%, careful data and root analysis indicate that TPS has excellent practices in place to 
support students with disabilities in district and that out of district placement is reserved for 
those instances when the district has exhausted all other options.”   Needless to say, it was 
refreshing to know that Tolland is considered to exercise appropriate professional diligence with 
students in challenging situations.  While the formal process is complete with the CSDE letter 
acknowledging such placed on the district website, developing and implementing IEPs that 
facilitate educational benefit to the respective students remain the major goals of this 
department. 



 
Curriculum and Instruction 

 
It is the responsibility of the Planning and Placement Team (PPT) to determine the common 
core educational goals/objectives and environment in which a child learns.  All teams are trained 
in the Least Restrictive Environment (LRE) concept and understand that access to the general 
education curriculum is the goal for each child.  It remains the responsibility of the PPT to 
determine proper placement based on a child’s ability to manage curriculum, and to maintain 
appropriate social behaviors in the classroom.  Teams are careful about making decisions that 
remove children from the regular education setting for any blocks of time, and seek 
opportunities to include each student to the fullest extent possible.  Differentiating instruction, 
modifying curriculum, providing accommodations, and assistive technology continue to be ways 
in which the special education teachers work with regular education teaching staff to address 
specific student needs.   
 
Scientific Research Based Intervention (SRBI), as Connecticut refers to it, provides an 
additional layer of support through a tiered intervention system.  Here, supplemental, directed, 
remedial literacy and/or numeracy support occurs to help struggling students progress at a rate 
commensurate with grade level academic expectations.  During 2012-13, 156 children received 
reading support and 150 received math support at Birch Grove Primary School (BGP).  At 
Tolland Intermediate School (TIS), 153 children received reading support and 184 received 
math support through SRBI.  At Tolland Middle School (TMS), 66 received reading support and 
37 received math support, and at Tolland High School (THS), 15 students received reading 
support and 15 received math support.  Successful SRBI practices and progress monitoring 
help reduce the rate of referral to special education and keep students in inclusive settings with 
typical peers.  In fact, this year there was no appreciable increase in referrals to special 
education.    
 
Primary and elementary teams are particularly concerned that children learn to read on grade 
level at developmentally appropriate times.  Given the intensity of reading instruction at the 
elementary level, sometimes the PPT has determined that targeted, intensive small group 
resource services allow the special education teacher essential time to focus on a child’s 
specific skill deficits; this makes the regular class instruction more meaningful.  Regarding 
reading, the primary level special education department continues to use the general education 
Houghton Mifflin series as their skill-building curriculum through grade three.  A variety of 
curriculum texts (Scott Forsman, McMillan) are used for language arts instruction in grades four 
and five.  Ultimately, being compatible with the general education curriculum eases the 
transition from special education back to the regular education setting for any children who 
require resource pullout services.  In addition, there are various supplemental reading programs 
that are implemented at the elementary level such as Read Naturally, Merrill, Linguistic 
Reading, Sing, Spell, Read, Write, Reading Milestones, S.T.A.R.T and the Wilson Reading 
Program to help children foster strong phonemic awareness, phonics, vocabulary development, 
fluency and comprehension skills.  At Tolland Intermediate School (TIS), Universal Reader, a 
computer-assisted text to voice program, is available for children who require the multimodal 
visual/aural reading experience to benefit from curriculum materials.  At Tolland Middle School, 
the McDougall-Littel Literature anthology is the core reading program.  At the intermediate and 
middle schools, students experiencing severe reading deficits receive instruction using the 
Wilson Reading Decoding Program.  This intensive phonics based program is taught 1:1 or in 
very small groups through middle school as needed.  One TIS and two TMS special education 
teachers are certified in this program.  Several additional special education teachers received 



initial training in the foundations of the Wilson program a few years ago to further their skills in 
the delivery of phonics-based programs.  Two high school teachers are scheduled for 
foundation training September 2013. 
 
In math, the Everyday Math Program remains the general education curriculum series grades 
Kindergarten through five, but the recent focus has been on common core state standards skills.  
Again, by using this spiraling curriculum in conjunction with supplemental materials, students 
make seamless transitions back to the inclusive setting through familiarity with designated 
curriculum materials.  At the middle school, Connected Math, and the Prentice Hall Pre-Algebra 
and Algebra 1 are the general education primary resources.  The high school curriculum offers 
students a wide variety of progressive math coursework including Pre-Algebra, Algebra, 
Geometry, Intermediate Math, Probability and Statistics, and Calculus.   
 
The district schedules teacher and paraprofessional support inclusively in Language 
Arts/English, math, science, and social studies classes as student IEPs dictate.  Special 
education teachers make modifications and accommodations for class tests, quizzes, projects, 
and benchmarks as necessary throughout the grades.  Essentially, it is best practice to deliver 
regular education curriculum using research based instructional strategies, as a preparatory 
way to help students accept the challenge of the high stakes Connecticut Mastery and 
Academic Performance Tests, as well as the transition to regular education.  Noteworthy, the 
Modified Assessment System (MAS) continues to be available to students struggling in reading 
and math. The PPT determines through a series of questions whether a student is eligible for 
this alternative form of Connecticut high stakes testing.  
 

Student Assessment 
 
Children identified with special needs continue to participate in district assessments to the fullest 
extent possible.  Developmental Reading Assessments (DRAs) and benchmarks are 
administered with necessary modifications and accommodations through the elementary and 
middle school grades.  Teachers meet with parents during scheduled parent conference days to 
discuss student progress and challenges.  In addition, based on the report card schedule in 
each building, teachers provide IEP goals/objectives progress to parents using the IEP Direct 
progress reporting system.  Whenever appropriate, children with special education designation 
participate in curriculum-based assessments with the respective accommodations and 
modifications noted in each IEP addressed; the Section 504 Plan identifies respective 
accommodations.  All identified children are reassessed using current, standardized 
assessment tools, observations, and review of background and classroom progress through the 
PPT or Section 504 process every three years.  This ensures that the PPT/Section 504 teams 
have accurate data when making critical educational decisions about continued eligibility, 
supports, and services for children. 

Staffing 
 
The Pupil Services Department secretary uploaded the profiles of 358 children identified with 
special needs to the state’s Special Education Data Application Compilation (SEDAC) system in 
December 2012.  This number represents the state snapshot date of October 1, 2012.  Thirty-
two of these students were in outside placements.  Since the October snapshot date, two 
additional students entered outside placements, one through the district and one through DCF.  
This brings the total number of outside placements for 2012-13 to thirty-four.  Noteworthy, two 
students graduated recently and one student is returning to the district for 2013-14.  Another 
nineteen identified (special education or Section 504) students are at parent choice magnet or 



technical school programs in the state; two graduated this year.  Sixteen identified students 
graduated from Tolland High School on June 21, 2013.  As of this writing, the total number of 
identified special education students moving into 2013-14 is anticipated to be 350, including the 
out of district and magnet school students. 
 
The preschool program student numbers increase as the year progresses due to transitions 
from Birth-3 as well as parent referrals.  During 2012-13, the preschool staff transitioned ten 
children from Birth-3 and identified them as having special needs.  There were 22 three year 
olds (P3) engaged in the preschool program; the make-up was twelve typical peers and ten 
identified children.  There were 23 four year olds (PK); fourteen were typical peers and nine 
were identified children.  In addition, affiliated with the district based Applied Behavior Analysis 
(ABA) program were six P3 students, 2 PK students, 5 Kindergarten and 2 first grade students.  
The district continues to expend extensive funds developing and improving services through the 
in-district ABA program for children given a diagnosis of Autism who require discrete trial 
instruction.  We provide ongoing professional development and weekly supervision to the 
respective preschool personnel.  The aim of this early intervention program is to target very 
specific, individualized, early academic, communication, and behavioral areas that require 
remediation in preparation for transition to an inclusive setting for Kindergarten.  One CREC 
consultant continues to work closely with the preschool teaching teams. The development of 
this program has enabled the district to maintain a population of students who would otherwise 
often require an outside placement in a more restrictive setting.   
 
Addressing the specialized needs of the district children are 27.30 FTE certified special 
education teachers.  The special education identification prevalence rate remains just under 
10%.  This represents the percentage of students identified with disabilities under the 
Individuals with Disabilities Education Act (IDEA’04), ages five through twenty-one, excluding 
children placed out of district.   
 
The 34 out-placed children require specialized services and instruction beyond the capacity of 
the public school district parameters.  Multiple needs, communication, behavioral, social 
pragmatic and emotional issues, extensive in nature, often result in alternative placement.  Still, 
the goal of these alternative educational settings is to help the respective children develop the 
necessary skills to function in the public school setting.  Often, especially given students with 
socioemotional issues, intensive intervention does result in a return to district after two to three 
years.  By mid-June 2013 two of the 34 outplaced students had graduated with a Tolland Public 
Schools diploma. 
 
Also of note, two of the children placed out-of-district are under the care of the Department of 
Children and Families (DCF) and one is under the care of the Department of Developmental 
Services (DDS).  The district collaborates with these outside agencies to provide the 
educational programming since the respective placement relates directly to the child’s living 
situation, educational needs, and/or community difficulties.   
 
The Birch Grove Preschool program invited community preschool aged children to participate in 
a screening process in March/April 2013 to determine appropriate typical candidates for the P3 
and PK programs for 2013-14.  This revised process is now in its second year and aims to find 
typically developing peers for participation with children identified with special needs.  
Additionally, this functions as part of the district’s “Child Find” process whereby the district 
targets children who may require services through a non-mandated service delivery or a direct 
referral to special education, as necessary.  The preschool program aims to maintain a fifty-fifty 
split of children identified with special needs to typical children.  During the year, the district 



identifies other children coming through the Birth to Three System (B-3), and/or parent initiated 
referrals.  For B-3 referrals, the educational team holds transition meetings and PPTs well in 
advance of the child’s third birthday in order to complete all necessary steps, including 
assessments, IEP goals/objectives, and accommodations/modifications necessary to prepare 
for each incoming child.  To reiterate, during 2012-13, 19 identified and 26 typical children 
benefited from this language based preschool experience; ten of these students migrated from 
the B-3 system after they were determined eligible for special education by the district.  Another 
8 preschoolers participated in both the ABA and preschool programs.  Two full time certified 
special education teachers provided educational services to children with the assistance of 
paraprofessionals, a speech pathologist, the occupational and physical therapists.  This very 
communicative team provides wrap-around early literacy, language, behavior, and social 
acquisition services to children in preparation for a full academic experience.   
  
Four Tolland High School students, who were eligible for additional vocational services until the 
age of twenty-one, engaged in vocational training and work experiences out of the district.  The 
work placements were educationally and developmentally relevant to the students’ needs in 
preparation for postgraduate work placement.  Two of these four are completing all work with 
the Tolland Public Schools as of June 21, 2013. 
 
Extended school year services are also a requirement of the district.  During the summer of 
2012, thirty-seven children attended the four day summer school program and another fifty-six 
students attended the new two day program focused on literacy and numeracy for grades K-8. 
 
Under the direction of the Pupil Services Department, there are four full-time school 
psychologists, six full-time speech pathologists, one full-time social worker, one full-time 
occupational therapist, two part-time physical therapists, one full-time assistive technology 
technician, one CREC contracted two day per week Board Certified Behavior Analyst (BCBA), 
and one full-time secretary to the Director.  Each related services professional provides 
valuable, targeted, domain specific intervention and assistance to identified children as they 
work in concert with the special and regular education teachers.  They bring multiple levels of 
expertise to the various school based teams. 
 
Case management of Section 504 identified students continues to fall with the professional 
whose expertise most closely relates to the respective student’s disability.  For example, school 
nurses manage those children whose needs are strictly medical; school psychologists manage 
those with mental health issues; those with educational accommodation needs remain under the 
guise of the school counselors.  Annually, the Section 504 team reviews and revises the 
respective plan with consideration given to current levels of functioning.  Triennial assessment is 
based on the presenting concerns and the documented impairment.  The school counselor 
provides a copy of the specific accommodations to each person whose responsibility it is to 
carry out the clearly delineated accommodations.  This fosters clear communication and 
reduces questions about levels of responsibility.  Again, the goal is to provide a student equal 
access to educational opportunities available in the district.  The 504 team always invites 
parents to participate in the development of their child’s Section 504 plan.  During 2012-13 there 
were 148 students on Section 504 Plans across the district.  All essential professionals received 
updated professional development in more recent Section 504 revisions early 2012-13. 

School Facilities 
 
Administration, school counselors, school psychologists, and program leaders carefully consider 
placement for children with special needs as they enter each new grade.  All identified in-district 



students continue to receive educational services in their home school.  Each of the district’s 
four buildings has classroom space dedicated for students who require pullout services.  
However, the majority of students continue to receive many special education academic and 
related services in inclusive classroom settings.  Special education teachers and 
paraprofessionals “push-in” services to the fullest extent possible rather than “pullout” for 
services.  Under these circumstances, students receive optimum opportunity to benefit from 
content area curriculum specialists.  This year 65.37% of children identified with special needs 
received 80% or more of their education in the regular classroom environment.  Special 
education and regular education teachers collaborate and differentiate instruction as necessary.  
It is widely known and accepted that methods designed to enhance the integration of concepts 
for identified students also assist nondisabled peers with improving their skill base.  Working 
together facilitates positive, productive results for all, and helps maintain children in inclusive 
settings with general education curriculum access throughout the district.   

Student Support Services 
 
Each school has a school psychologist assigned to it.  These professionals provide essential 
assistance to administrators, teachers, parents, and students.  While assessment and 
counseling continue to consume the majority of working hours, school psychologists provide 
multiple levels of consultation to school staff.  Whether they consider different ways to present 
content area information, respond to a crisis, or assist the PPT with special education eligibility 
decisions, the school psychologists possess a keen understanding of the culture and needs in 
each building.  This enables each to make informed educational recommendations in the 
interest of students.  During 2012-13, the district contracted with the University of Connecticut 
for the services of one part time school psychology graduate assistant.  This professional 
provided additional evaluation, counseling, social skill, and behavior management student 
supports to the primary school children.  Again, this individual proved to be a valuable asset to 
the very busy school psychologists. 
 
The district also employs six certified speech language pathologists who worked with a total of 
186 students for specific times, in individual and small group sessions throughout the year.  Of 
these six, three are located at Birch Grove working with the early and essential fundamentals of 
language acquisition.  They assess student articulation and developmental language levels, 
develop IEP goals/objectives, provide direct and consultative language services, and participate 
in Professional Learning Community and Teacher Assistance Teams.  The latter provide team 
members opportunities to share student concerns and develop action plans aimed at targeted 
early non-mandated interventions.  Tolland Intermediate School has 1.6 FTE speech 
pathologists given its three grade levels.  Tolland Middle School has one full time speech 
pathologist; she continues language services for students who exhibit deficits into the middle 
school years.  Tolland High School has a two day per week speech pathologist; this relates to 
.4FTE of her position.  As students progress through the high school, often special education 
teachers do assist by imbedding language concepts into their instructional lessons, thereby 
reducing the need for onsite speech pathology services.   
 
The district employs one full-time Occupational Therapist (OT) and two part-time Physical 
Therapists (PTs), all of whom spend the majority of their time at Birch Grove, Tolland 
Intermediate and Tolland Middle School.  Again, early intervention usually yields positive 
results.  Therefore, fine/gross motor assessment, direct services, consultation, determining 
equipment and assistive technology needs, safe lifting and movement of physically involved 
children, and proper access to the educational environment are the areas of focus for these 
trained specialists.  Noteworthy, as children move to the different district buildings, both the OT 



and PTs follow and address the changing developmental student needs until direct services are 
no longer necessary.  Even then, they are available for consultation and assessment if issues 
arise that pertain to sensory integration, fine and gross motor skills or environmental access.   
 
The district-wide assistive technology specialist provides extensive training and follow-up 
assistance to certified and non-certified staff about the proper use of low to high tech assistive 
technology equipment, software, and hardware.  She does AT screening evaluations, maintains 
a full inventory of the special education department’s assistive technology software/hardware 
devices, orders new recommended equipment, troubleshoots when technology glitches occur 
and interfaces with educational teams to help provide materials in the appropriate format for 
students who require necessary modifications/accommodations using assistive technology.  In 
addition, she is a member of the district Assistive Technology Team that works with Dr. 
Kimberly Hartmann regarding how the proper access and use of assistive technology can help 
students mitigate varying skill deficits.  As her expertise increases, she shares her knowledge 
and skills with staff to help them streamline their efforts.   
 
The IDEA grant supports the hourly rates of 28.61 FTE special education paraprofessionals and 
the district employs an additional 45.46 FTE.  These essential staff members support teachers 
and students in the day-to-day classroom operations, and reinforce academic learning and 
behavioral experiences. 

Parents and Community 
 
Active parent participation in the educational process is critical to a child’s success.  In Tolland, 
we have extremely high parent participation rates.  Parents collaborate with educators through 
the PPT process, scheduled parent conferences, regular IEP progress reports, e-mail, weekly 
journals, communication logs, agendas, and phone calls.  Frequent communication helps keep 
issues resolvable, and assists in the development of strong trusting relationships between 
educational teams and parents.  Students are aware that the adults maintain communication.  
This helps them understand how important their education is to lifelong success. 
 
Since the Special Education Parent Teacher Association (SEPTA) is no longer active   this 
director requested that the Tolland Family Resource Center (FRC) host parent-training 
sessions.  Periodically, the opportunity arises to provide parent training.  Early in this year, the 
FRC offered training in toileting by expert Ashley Hickey which was co-sponsored using IDEA 
Grant funds.  The district provided dinner and childcare to assist parents who attended, and 
needed the latter support.  Feedback was very favorable suggesting that this format is 
productive for families.       

 
Goals for 2013-14 

 
Under the direction of the Pupil Services Department, the special education teams will continue 
to focus on seven main goals for 2013-14: 
 

1. To continue the development and implementation of credible, measurable IEP 
goals/objectives from which students derive educational benefit in the academic, 
speech, emotional, behavioral fine and gross motor skill domains. 

2. To promote the continued professional development of special education staff in the 
areas of IEP development, Assistive Technology, Applied Behavior Analysis and 
Physical Management Retraining as determined through consultation with district 
administrators. 



3. To support the district preschool ABA program that focuses on children identified with 
Autism remaining in the district with their typical peers. 

4. To continue providing planned vocational transition services to high school students with 
disabilities who require job shadowing, multiple site opportunities, and training 
assistance in order to prepare for gainful postsecondary employment. 

5. To further increase the assistive technology experience, skills and expertise of certified 
personnel and paraprofessionals with the aim of improved access to the general 
education common core state standards based curriculum for students identified with 
disabilities. 

6. To offer select, meaningful parent training opportunities that promote the well-being of 
district students identified with special needs; a monthly special education newsletter will 
also be developed as a means of parent training.  

7. To continue the completion of all state required documentation in a timely, efficient and 
accurate manner with the aim of full compliance with state performance plan indicators. 

 
 
 
 
 
 
 
 
 
 


